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1. Introduction
All English teachers must have the experience to see that some students would 
not find the positive meaning of the syllabus or unit in the class. When students 
complain, saying the content of the lesson is not meaningful or interesting, what 
can teachers do? There would be many answers. Among them, one solution is to 
think about another framework of the lesson. However, how can teachers do that? 
What perspectives are necessary for this process?
To discuss this issue, some viewpoints of ‘syllabus design’ can be quite insight-
ful. What kinds of viewpoints can be helpful for teachers to make a new syllabus 
or unit? In addition, a practical application of these viewpoints of syllabus design 
should also be discussed to confi rm the outcome based on those viewpoints of syl-
labus design in the real English class.
Therefore, this paper has two aims.
(1) To discuss the viewpoint of syllabus design as a whole
(2) To apply that viewpoint in one real English class, and argue the outcome
Although designing a new syllabus is not easy, it can be an interesting and pleas-
ant moment for teachers. I hope this paper can prove this aspect.
2. Viewpoints around syllabus design
In this chapter, some basic viewpoints about syllabus design are discussed. 
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White (White 2005: 4) makes the definition of syllabus, saying that “‘syllabus’ 
refers to the content or subject of an individual subject”. Therefore, syllabus is dif-
ferent from curriculum that means the contents or aims to be taught in one whole 
school or educational system. Concerning the language syllabus, it had been ruled 
from the perspectives of linguists, and designed based on linguistic points (Rich-
ards 2006: 2-29). However, this tendency had changed, because of the necessity to 
teach English to increasing immigrants in USA or UK in 1950’s. There was also 
‘the movement of Language for Specifi c Purpose (LSP)’. In this tendency, teachers 
began to include learners’ viewpoints into the syllabus design, considering learners’ 
life outside of the classroom.
Therefore, recent syllabus design for English Language Teaching goes through 
almost same processes. They are (1) managing needs analysis, (2) setting objec-
tives, (3) planning course structure, (4) choosing the materials, and (5) trial and 
evaluation, (Nunan 1996) (White 2005) (Richards 2006). What do these basic fi ve 
processes mean for syllabus design? Specifi c discussions are introduced in the fol-
lowing sections.
2.1. Needs analysis
The first, and probably the most important process is needs analysis. Richards 
picks up 11 candidates as “the target population” for needs analysis, including not 
only learners, but also parents, employers, policy makers, and so on (Richards 
2006: 57-58). If many teachers try a new syllabus on a large scale, target popula-
tion for needs analysis will increase. However, if one teacher tries a tentative sylla-
bus, the fi rst target population would be learners. Nunan suggests eight basic points 
necessary for needs analysis for learners. They are learners’ “(1) current profi ciency 
level, (2) age, (3) educational background, (4) previous language courses, (5) na-
tionality, (6) marital status, (7) the length of time spent in the target culture and 
previous, and (8) current and intended occupation” (Nunan 1996: 42).
These points can vary, depending on the situation, and much information can be 
obtained through questionnaires or interviews. Therefore, deliberate discussions 
among teachers are recommended to deal with actual needs analysis, to avoid the 
confusion and set specific objectives (Richards 2006: 63-67). In addition, Nunan 
suggests the necessity of the help of fi rst language for learners who have low Eng-
lish skills, for this fi rst process (Nunan 1996: 6).
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Needs analysis not only gives teachers much information. Graves makes another 
suggestion about the psychological effect for learners given by needs analysis, say-
ing needs analysis “can help students become more aware and more purposeful in 
their learning” (Graves 2001: 180). In other words, learners start to understand the 
purpose of the lesson clearly by dealing with the needs analysis and seeing those 
results applied in the lesson. If teachers consider the learners’ motivation, this psy-
chological effect should be concerned.
2.2. Setting objectives
If meticulous needs analysis is done, it will suggest various ‘objectives’ of the 
syllabus, which are related to the demands of learners. When teachers think about 
the specifi c objectives, that process cannot help become subjective. Richards sug-
gests that “Formulating goals is not, therefore, an objective scientifi c enterprise but 
a judgment call” (Richards 2006: 112).
Another quite important point in setting objectives is concreteness. As Richards 
suggests, objectives can be set as “Students will learn...”, or “Students will be able 
to...” (Richards 2006: 123). Therefore, people who should accomplish the objec-
tives are basically learners. However, Nunan makes a cautionary suggestion about 
this point. He says that objectives “can be set out in terms of what the teacher 
plans to do, ...in terms of what the learner is expected to do at the end of a course 
of study” (Nunan 1996: 59). This suggestion means that deductive objectives based 
on learners’ needs analyses can become objectives to be achieved by teachers, like 
“Teacher will teach...”. How can objectives be accomplished? Who takes the main 
responsibility, learner or teacher? This point leads to the planning course structure.
2.3. Planning course structure
Setting objectives will lead teachers to set the specifi c structure of the syllabus. 
Richards suggests eight types of syllabuses. They are, “grammatical, lexical, func-
tional, situational, topical or content-based, competency-based, skills, task-based, 
and text-based” (Richards 2006: 153-163). However, as White suggests, the specifi c 
feature of the syllabus structure can be divided into two types. They are “What is 
to be learnt? Subject emphasis type” and “How is to be learnt? Process emphasis 
type” (White 2006: 44-45). The former type can be teacher (including authority or 
linguistic specialists) centered, and the latter type can be learner (including teacher) 
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centered. Nunan also makes the same kind of dichotomy, citing the work of Rich-
ards (Nunan 1996: 18-19).
As discussed, setting objectives is quite important to decide the type of syllabus. 
Therefore, teachers are required to think seriously about specific roles of learn-
ers and teachers in the classroom. Do teachers take the main responsibility, or do 
learners? That decision should depend on objectives obtained from needs analysis.
If objectives demand learners to acquire the natural conversation skills in learn-
ers’ life outside of the classroom, defi nitely “Process emphasis” type syllabus is ap-
propriate (Nunan 1996). In any case, objectives should be strictly related to needs 
analysis. Arguments about the superiority of these two types without needs analysis 
should be avoided.
2.4. Materials
When objectives and syllabus structure are decided, basic syllabus design is ac-
complished. As the next process, teachers will need some materials during each 
lesson. As Richards suggests, “authentic” and “created” materials can be thought 
about (Richards 2006: 252).
If teachers want to use the materials from outside of the classroom, Nunan’s sug-
gestion for “authenticity” is meaningful. Nunan suggests that “One of the justifi ca-
tions for using authentic materials is to generate classroom activities which stimu-
late genuine communication in the classroom” (Nunan 1996: 105). This means that 
authenticity should be understood not only from materials themselves, but also 
from the quality of learners’ activities or experiences in the lesson. This suggestion 
about ‘the authenticity’ would be supportive for teachers to design a new syllabus.
2.5. Trial and Evaluation
The last process of syllabus design is trial, with evaluation. Generally, evaluation 
or assessment should be done at the last part. However, under the current views 
for the syllabus design, each process is under evaluation, and learners, teachers, 
materials, all of them are evaluated (White 2005: 148). Richards suggests there 
are mainly three types of evaluation, which are formative evaluation, illuminative 
evaluation, and summative evaluation (Richards 2006: 288-293).
Formative evaluation is about the general information during the lesson. There-
fore, it includes suffi ciency of time length, behavior of each learner, appropriate-
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ness of each unit, and so on. Illuminative evaluation is about the more detailed 
information. It includes the specifi c way of teaching, type of relationship between 
teachers and learners, strategies of learners for tasks, and so on. In other words, 
illuminative evaluation has the information to improve the syllabus design for the 
next lesson. Summative evaluation is familiar one, which means the information of 
the effectiveness or acceptability of the syllabus. Therefore, this evaluation means 
the score of tests, or the results of interview tests, mainly.
Ways of evaluation are various, depending on the purpose of assessment. They 
include performance of the tests, like oral or paper, or observation of students’ per-
formance, or students’ self assessment or journals (Richards 2006: 297)
Rea-Dickins and Germane suggest that evaluation gives teachers good opportuni-
ties to change themselves (Rea-Dickins and Germaine 2001: 259-261). Therefore, 
the trial and evaluation process is directly connected to the next syllabus design for 
new lessons or classes.
Considering above discussions, one tentative unit, (not a whole syllabus) was 
made and tried. Those discussions are presented in the following chapters.
3. Research settings
In chapter 2, fi ve processes of syllabus design are discussed theoretically. From 
next chapter, a practical application of these processes in a particular English class 
is discussed to design a short unit. Hence, research settings are presented in this 
chapter.
The author selected one English class from Nagoya University of Arts and Sci-
ences. The name of this class was “General English II”, and it was one of the re-
quired courses for learners. Objectives for this course are discussed in chapter 4. 
There were 29students, (11 males and 18 females) in the second year. Students’ 
major was “Art Design”. Teacher was the present author. Teacher’s teaching expe-
rience was 2 years teaching experience in this university. Period of this research 
started from November 3 and ended on November 24, 2006. Learners had experi-
enced various English classes in junior high schools and high schools for 6 years 
and one year in this university.
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4. Needs analysis and objectives
In this chapter, processes of needs analysis and setting objectives are discussed 
to design an appropriate unit of English learning for the class. They are as follows;
4.1. Needs analysis
For this class, three types of needs analysis were made. They were (1) Question-
naires, (2) Learners’ expected future jobs, and (3) Current proficiency level. The 
result of each analysis is presented in the following section.
(1) Questionnaires
Because the author already knew learners’ basic educational background, marital 
state, and age, those factors were not asked. Hence, questionnaires are about the 
needs for English learning, the specifi c situations to use English, and the appropri-
ate way of learning English. Actual questions and results are as follows;
Q1:  Do you feel ‘the need that you must use English’ in your daily life? Check a 
number (1-5) below. You must exclude the need about the English class, like 
“Because I need credits”, or “I must graduate”. Think and answer, strictly 
based on your life outside of the classroom.
From the result, 18 learners, about 62% of the whole class, feel strongly the 
need to use English. 7 learners, about 24% of the whole class, think they feel the 
necessity to use English, although, not strongly. 6 learners, which mean about 14% 
of the whole class, do not feel the need to use English.
Table 1: The degree of needs to use English felt by learners
Number 1 or 2 (I feel strongly.) 3 (Not so strongly.) 4 or 5 (I don’t feel.)
Sum of checks 18 7 4
Q2:  This question is for the person who answered 1 or 2 in Question 1. In what 
kind of situation do you feel that way? Write down the specifi c situation.
This question is an open-ended type, and learners were allowed to describe the 
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situation, whatever it is. The result showed four types of situations, as follows;
Table 2: Situation to use English felt by learners
Situations Part-time job Future job Talking with 
friends
Watching movies
Sum of answers 5 6 4 3
From this result, the need to use English felt by learners are vaguely related to ‘the 
current or future jobs’. However, learners’ part-time jobs are various, and current 
part-time jobs and jobs in the future can be different. Therefore, in EFL situation 
like in Japan, and if a teacher faces the fi rst or second grade students in the school, 
it can be quite diffi cult to fi gure out the clear and perspicuous needs to use English, 
by questionnaires.
Q3:  Among English classes you have taken so far, if you can remember the classes 
which were “useful to brush up your English profi ciency”, write down the con-
tents, as much as you can. If you have not taken that kind of English class, 
write down as “nothing”. 
This question is also the open-ended type, and it is to make clear the learners’ 
favorable past experiences of English learning. The Result is as follows;
Table 3: Favorable English lesson in the past from learners’ experiences
Types of lessons Nothing Conversation 
class
Grammar class Songs
Sum of answers 22 4 2 1
Surprisingly, 22 learners answered as “Nothing”. Therefore, it is almost impos-
sible to clarify the tendency of favorable kinds of English lesson in this class at the 
moment of needs analysis.
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Q4:  About ways of English learning you have experienced so far, if you know some 
personal ways of English learning which are “useful to improve your English 
profi ciency”, write down the contents, as much as you can. If you don’t know 
any good ways of English learning, write down as “nothing”. 
This question is also the open-ended type, and it is about learner’s individual 
thought for useful English learning. Maybe learners know good ways of English 
learning on their own. The result is as follows;
Table 4: Favorable types of individual English learning
Nothing (13) Listening to vari-
ous spoken English 
(4)
Singing English 
songs (4)
Increasing Vocabu-
lary (4)
Studying Structure 
of English sen-
tences (2)
Speaking English, 
whatever the con-
tent is (2)
Writing to memo-
rize (1)
Reading long pas-
sages in English 
(1)
Going to English 
speaking  countries 
(1)
Using English in 
the actual work-
place (1)
From this result, it is also difficult to figure out a fundamental preference for 
useful ways of English learning. In an EFL situation, this kind of result can be a 
usual one.
(2) Learner’s expected future jobs.
As already discussed, learners are in the second year in this university. There-
fore, they do not have the particular demands for the jobs yet. However, concerning 
the workplace of graduates of the same ‘Art Design’ course, the information of the 
previous year can be helpful. That information can be obtained from the magazine 
of this school. That is as follows;
Table 5: Workplaces of graduates in 2005
Advertising 
agencies 
Publishing & 
printing
Web design Designing 
structures 
Designing 
interiors
25% 8% 6% 9% 8%
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General design Manufacturers Logistics Free-lance 
designer
Others
11% 8% 13% 8% 4%
From this information, it can be speculated that the fi rst main jobs in the future 
are about advertisement. Second main jobs are about designing interiors, or build-
ings. In addition to this information, other lessons learners took in the same term 
can be known from their schedule. Those classes are required lessons for learners. 
They are as follows;
Table 6: Learners’ other classes
Monday Tuesday Wednesday
‘Basic Design’
‘Seminar for Exhibition’
‘Design & Coordination’
‘Multimedia’
‘Basic Design’
Thursday Friday Saturday
‘History of the Fine Art’ ‘Pedagogy of Fine Art’
‘Management of Design’
‘Study of museum’
Considering above factors, learners’ other lessons are related to jobs in the future. 
Those contents are mainly about ‘drawing pictures’, ‘taking photographs’, ‘drawing 
the plans or blueprints for interior or building’, ‘making them’, and ‘exhibiting all of 
them’.
(3) Current profi ciency level
To fi nd out the appropriate materials, clarifying learners’ current profi ciency level 
in English is also the essential part of needs analysis. For this purpose, learners 
were required an activity. It is ‘introducing others’. In this activity, learners make 
pairs, and one asks the other about various things and makes a small profi le of the 
partner in English. When one fi nishes, they take turns.
In the actual activity, learners were given some samples of sentences. One 
of samples was “He/She came to this school, because...”. In the part of blank, a 
learner has to express the reason why the partner chose this school, with a certain 
English sentence. Therefore, this checkpoint can reveal whether learners know the 
quite rudimentary ‘syntax’, ‘morphology’, and ‘context’. To gain the result in natural 
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situation, learners were not notifi ed that this activity is related to this research. The 
result is as follows;
Table 6: A tentative research of the profi ciency level
Grammatically correct, 
and meaningful.
Grammatically wrong, but 
still meaningful.
Nothing written or not 
making any sense.
10 (about 34%) 14 (about 48%) 5 (about 18%)
   From this result, it is diffi cult to say whole average level of profi ciency is high. 
It also can be cleared that profi ciency level of each learner is varied, not unifi ed. 
Nunan recommends grouping of learners into different classes, based on the level 
of English profi ciency (Nunan 1996: 46). However, that decision is not allowed for 
teachers in this university.
4.2. Setting objectives
Considering factors gained from needs analysis, they can be summarized as fol-
lows;
・ General level of English profi ciency is not so high. Rather, it is low. In addition, 
learners’ English profi ciency levels are various.
・ Learners’ needs to use English do not have a clear tendency, although it is vague-
ly related to their part-time jobs or jobs in the future.
・ Learners’ jobs in the future are basically related to advertisement, designing inte-
riors or structure and making them.
・ Learners’ other classes are related to these jobs in the future. Usually, learners 
are thought to draw pictures, take photographs, plan blueprint of interiors or 
structures, and make and exhibit them.
From these four points, some approaches can be specifi ed for a unit. One choice 
from author’s subjective decision can be ‘making a fl yer in English by each learner’, 
based on “process emphasis” type course structure (White 2005: 44-45). If learners 
make fl yers, based on an item or event in their daily life, it can be the authentic ex-
perience for learners as designers, and include most of the activities in other classes 
and contents of part-time jobs or jobs in the future. In addition, usual commercial 
fl yers have the message to explain the item or event. Therefore basic ways of ex-
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planation in English can be the contents for learning.
Therefore, three objectives of the unit, ‘making fl yers’, can be specifi ed as fol-
lows;
(1)  Learners will learn the correct form of the sentence, using ‘subject’, ‘verb be’ 
and ‘complement’ to explain something familiar to them.
(2)  Learners will learn to use that simple sentence to represent a certain item or 
event in their daily life.
(3)  Learners will learn how to make a fl yer (or advertisement) to send the certain 
message in English, as one way of communication. Using their own skills as 
the designer to utilize pictures or photographs is recommended.
Considering these factors, specifi c design and materials of the unit is discussed 
in the next chapter.
5. Designing of a unit and materials
In this chapter, designing a unit based on three objectives in chapter 4 is dis-
cussed. Considering learners’ current profi ciency level, four steps are set in a unit. 
The explanation of each step is as follows;
Step 1 ̶ Making a Verse ̶
In this part, each learner is demanded to make a verse as one type of the poem. 
As materials, two examples are presented to learners as the model. They are as fol-
lows;
My cell phone.
It is with me every time.
It is interesting.
It is information.
It is friendship.
No cell phone, no life.
My motorcycle.
You are always fun.
You are always hot.
You are always cool.
You are always exciting.
I love you!!
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These examples were made by the teacher, and much attention was paid to in-
clude the reality in learners’ daily life. Learners are demanded to pick up the topic 
from their daily life, and express their own feelings with simple English sentences, 
following the example. Using ‘verb be’ is also advised.
The form of sentence to be used in this step is quite simple. Learners’ roles are 
to think about how to express the topic and learners’ feeling. Teacher cannot give 
much advice for these parts from teacher’s side. Therefore, learners are guided to 
relax and ask questions anytime. For making verses, fi fteen minutes are given. Af-
ter that, learners are instructed to make some groups and discuss whose poem is 
the best. In this part, discussion about correctness of the syntax, morphology, and 
context among learners is expected. After that, presentation begins by each group. 
Some verses learners made are attached in the Appendix 1. Whole process of step 
1 is planned to fi nish within thirty or forty minutes, approximately.
Step 2 ̶ Checking the Actual Flyer ̶
In this step, one actual fl yer is presented. (That is a fl yer of pepper sauce.) This 
example of the flyer is selected quite deliberately based on the simplicity of the 
message, because, the basic form of English sentence must be same as that in Step 
1. Otherwise, learners will be confused. For example, one of messages says as fol-
lows;
“Its Asian-inspired flavor is perfect on everything.” (A message of a ‘pepper 
sauce’ fl yer)
Messages in the flyer and some new words are explained by teacher. Learners 
are to discuss the meaning of messages, including the photograph. After the discus-
sion, teacher should give advice to notify learners that even real English fl yers use 
quite simple sentences in Step 1, and sending messages in English is not diffi cult.
Step 3 ̶ Making Flyers ̶
In Step 3, each learner is to make a fl yer on his/her own. Basic guidance is same 
as that of Step 1, although three points are different. The fi rst point is that learners 
are required to call the teacher, once they fi nish making message. The second point 
is that learners have one week to make their own fl yers. The third point is that all 
learners have to make presentations.
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Step 4 ̶ Presentation of Learners fl yers ̶
Step 4 consists of ‘a sheet of comments’, as follows;
Name of member Your comment
Flyers made by learners are set on the desk. Therefore, each learner can write 
comments for each fl yer on this sheet. This is a quite important part. Because of 
this sheet of comments, learners understand that they must consider the reader 
(viewer) of the fl yer. If readers cannot understand the message, a fl yer is just a val-
ueless trash. Therefore, learners must think about the grammatical correctness of 
English message, paying attention to readers.
Learners are allowed to write comments in their fi rst language. The exchange of 
comments among learners is not required. However, if some learners want to see 
comments of other members, they are permitted.
The specific contents of these steps are abbreviated, because of the limit of 
space. In the actual lesson, these steps were accomplished with the help of learners’ 
fi rst language, considering the learners’ average English profi ciency level.
6. Trial of the unit and evaluation
In this chapter, the discussion is about the extent to which three objectives pre-
sented in chapter 3 were realized. These evaluations are mainly based on three per-
spectives: author’s observation in each step, results of verses and fl yers, and learn-
ers’ comments for each fl yer,
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6.1. Evaluation of the ﬁ rst objective
‘Learners will learn the correct form of the sentence, using ‘subject’, ‘verb be’ and 
‘complement’.’
From the result of verse making, all of learners succeeded in making verses. 
Some of learners’ verses are attached in the Appendix 1. Basically, learners fol-
lowed the forms of the sample. Some learners made verses using more sophisti-
cated form of sentences, and some of verses were really excellent. As far as ‘subject’, 
‘verb be’ were concerned, no one made mistakes this time.
However, for the part of ‘complement’, there were still mistakes. They are classi-
fi ed into three types, meaning ‘verbs’, ‘an article’, ‘adjective and adverb’. Concerning 
verbs, some learners did not understand the difference between an intransitive verb 
and a transitive verb. Concerning an article, some learners put an indefi nite article 
to adjectives or adverbs. Concerning adjective and adverb, some students did not 
understand the different forms between adjectives and adverbs.
Therefore, this fi rst objective can be evaluated as being accomplished fully about 
syntax, although, not fully accomplished about morphology.
6.2. The evaluation of the second objective
‘Learners will learn to use that simple sentence to represent a certain item or event 
in their daily life.’
From the result of verses and fl yers, all learners succeeded in making and sub-
mitting. Therefore, in this sense, this objective can be evaluated as being fully 
achieved. (Some examples of fl yers learners made are attached in the Appendix 2.) 
However, from teacher’s observation, there were some issues.
The biggest issue was the length of time taken for this unit. This unit was ini-
tially planned to have been accomplished in two lessons. (Each lesson takes ninety 
minutes.) However, it took three lessons in the actual try. Especially step 3 took 
much time. Step 3 was not accomplished in the fi rst lesson. Therefore, the second 
lesson was totally devoted to making messages and actual fl yers.
As far as teacher’s observation is concerned, most learners had not had enough 
experience to connect the English sentences with their daily life and express their 
opinions or feelings freely on their own, with the minimum help from the teacher.
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6.3. The evaluation of the third objective
‘Learners will learn how to make a flyer (or advertisement) to send the certain 
message in English as one way of communication. Using their own skills as de-
signer to use pictures or photographs is recommended.’
From learners’ sheets of comments, the third objective can be evaluated. These 
sheets of comments were gathered and read by the teacher. At the presentation, two 
students were absent, and two students could not fi nish making fl yers. These four 
students submitted their fl yers during the next lesson.
Therefore, 27 students left comments for 25 fl yers. Each learner did not leave the 
comment for his/her own fl yer. Hence, the author gained 648 comments (27 × 24 
= 648). Among these, the author picked up some negative comments like, “I don’t 
understand the message” or “I cannot fi gure out the meaning of this fl yer.” There 
were 17 of such comments. That is about 2.6 % of whole comments. Therefore, the 
third objective can be evaluated as being accomplished at the rate of 97.4 %.
7. Conclusion
From learners’ journals written when this unit had fi nished, no one reported the 
complaint of making flyers. Instead, most of journals reported pleasant feelings. 
All learners seemed to enjoy the process, and some journals revealed that learners 
found that the simple sentences could be quite cogent and persuasive. Some other 
learners’ journals suggested that presentation in step 4 gave students good opportu-
nities to get to know each other in the class.
If these comments are true, and if this trial could be evaluated as successful, 
importance of the needs analysis must be considered. Especially, analyses of their 
jobs in the future and daily classes were useful. Otherwise, the idea of ‘making fl y-
er (or advertisement)’ would not have come out as an idea, and the teacher would 
not have chosen the ‘process emphasis type’ unit.
In this trial, learners’ major was ‘Art design’. In this sense, the ‘process emphasis’ 
type unit was a better alternative than ‘subject emphasis’ type. If learners’ major is 
different, selection would be different.
In addition, even if teachers face a class that does not have the particular needs 
to use English, and even if their fl uency level is low, teachers should not be disap-
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pointed. When teachers try to understand learners’ daily life minutely, there must 
be the hint for designing a new unit or syllabus.
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Appendix 1:  Examples of poems which learners made during “Step 1”
“They are white”
They are white...♥.
They are soft...♥.
They are sweet...♥.
They are like a cloud...♥.
They are delicious!
They are a marshmallow♥♥.
“Style”
Music is life.
Music is strong.
Music is cool.
Music is hot.
Music is freedom.
No music. No life.
“My lovely friend”
You are weak-willed.
You are a crybaby.
You are my pace.
But,
You are dressing up.
You are kind.
You are honesty.
So,
I love you.
“Dream”
I have a dream.
I have a guitar.
I have a music.
I have a belief.
It is all my life.
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Appendix 2:  Examples of ﬂ yers and advertisements which learners 
made during “Step 3”
(Example 1)
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(Example 2)
116
(Example 3)
